LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Pathways Charter Academy
CDS Code: 51 10512 01401562

School Year: 2022 - 23

LEA contact information: Brian Gault, BrianG@sutter.k12.ca.us

School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration” grants - to LEAs based
on the enroliment of high needs students (foster youth, English learners, and low-income students).
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This chart shows the total general purpose revenue Pathways Charter Academy expects to receive in the
coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Pathways Charter
Academy is $40,933,305.00, of which $9,778,465.00 is Local Control Funding Formula (LCFF),
$14,004,106.00 is other state funds, $12,255,528.00 is local funds, and $4.895,206.00 is federal funds.
Of the $9,778,465.00 in LCFF Funds, $32,747.00 is generated based on the enrollment of high needs
students (foster youth, English learner, and low-income students). ‘

Page 1 of 3



LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and

Accountability Plan (LCAP) that shows how they will use these funds to serve students.
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This chart provides a quick summary of how much Pathways Charter Academy plans to spend for 2022 —

23 1t shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Pathways Charter Academy plans to spend

$38.009,754.00 for the 2022 — 23 school year. Of that amount, $156,504.00 is tied to actions/services in
the LCAP and $37,853,250.00 is not included in the LCAP. The budgeted expenditures that are not
included in the LCAP will be used for the following:

[Respond to prompt here]

Increased or Improved Services for High Needs Students in the LCAP for the 2022 - 23

School Year

In 2022 — 23, Pathways Charter Academy is projecting it will receive $32,747.00 based on the enrollment
of foster youth, English learner, and low-income students. Pathways Charter Academy must describe how

it intends to increase or improve services for high needs students in the LCAP. Pathways Charter
Academy plans to spend $39,105.00 towards meeting this requirement, as described in the LCAP.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2021 — 22

Prior Year Expenditures: Increased or Improved Services for High Needs
Students
O Total Budgeted Expenditures for
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This chart compares what Pathways Charter Academy budgeted last year in the LCAP for actions and
services that contribute to increasing or improving services for high needs students with what Pathways
Charter Academy estimates it has spent on actions and services that contribute to increasing or improving
services for high needs students in the current year.

The text description of the above chart is as follows: In 2021 - 22, Pathways Charter Academy's LCAP
budgeted $192,062.00 for planned actions to increase or improve services for high needs students.
Pathways Charter Academy actually spent $168,564.00 for actions to increase or improve services for
high needs students in 2021 — 22. The difference between the budgeted and actual expenditures of
$23,498.00 had the following impact on Pathways Charter Academy's ability to increase or improve
services for high needs students:

[Respond to the prompt here; if there is no prompt, a response is not required.]
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Supplement to the Annual Update to the 2021-22 Local Control and
Accountability Plan

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

briang@sutter.k12.ca.us
(530)822-2947

Pathways Charter Academy Brian Gault- Assistant Superintendent

California’s 2021-22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided
local educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in
recovering from the COVID-19 pandemic and to address the impacts of distance learning on students. The following is a one-time mid-
year report to the local governing board or body and educational partners related to engagement on, and implementation of, these Acts.

A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided through the
Budget Act of 2021 that were not included in the 2021-22 Local Control and Accountability Plan (LCAP).

When the 21-22 LCAP was approved all funds included through the Budget Act of 2021 were included. Educational partner
engagement is described in the Stakeholder Engagement section on pages 58-62 of the 21-22 LCAP which is linked below.

Pathways 21-22 LCAP

A description of how the LEA used, or plans to use, the additional concentration grant add-on funding it received to increase the
number of staff who provide direct services to students on school campuses with an enroliment of students who are low-income,
English learners, and/or foster youth that is greater than 55 percent.

Pathways Charter academy did not receive concentration grant add-on therefore this prompt does not apply.

A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are
intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.

Pathways Charter Academy makes every effort to engage all educational partners in the development of plans for expenditures of
the one-time federal funds. Educational partners are engaged through a combination of surveys, in-person meetings including staff
meetings, Site Council or Parent Advisory Committee meetings, publishing draft plans on the website for public input and
opportunities for public input at regularly scheduled Board Meetings. In development of the ESSER Il Expenditure Plan, additional
input sessions were held, through Zoom, with advocates representing the interests of low income families, foster students, and
students with disabilities.
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A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary School
Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.

Pathways Charter Academy did not receive ESSER Il funds therefore this prompt does not apply..

A description of how the LEA is using its fiscal resources received for the 2021-22 school year in a manner that is consistent with the
applicable plans and is aligned with the LEA’s 2021-22 LCAP and Annual Update.

The Sutter County Superintendent of Schools office including Pathways Charter Academy is coordinating the use of the Expanded
Learning Grant and other federal ESSER funds by ensuring all funding are braided to achieve the goals established within our 21-22
LCAP. By identifying and prioritizing students’ academic and social emotional needs, we are able to address immediate needs as
well as create and fund a long term coordinated plan to best meet the needs of the district, staff, students, and community. The
Expanded Learning Grant funds are primarily budgeted towards expanding instructional time by offering extended and expanded
summer school and robust supplemental supports for both academics and social emotional needs during the regular school day.
ESSER funds are primarily budgeted to ensure safe facilities and adequate staffing to bring students back on campus and provide in
person instruction to the greatest extent allowed under health and safety guidelines.
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Instructions for the Supplement to the Annual Update for the 2021-22 Local Control
and Accountability Plan Year

For additional questions or technical assistance related to the completion of the Supplement to the Annual Update to the 2021-22 Local
Control and Accountability Plan (LCAP), please contact the local county office of education (COE), or the California Department of
Education’s (CDE’s) Local Agency Systems Support Office, by phone at 916-319-0809 or by email at Icff@cde.ca.gov.

Introduction

California’s 2021-22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided
local educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in
recovering from the COVID-19 pandemic and to address the impacts of distance learning on students. Section 124(e) of Assembly Bill
130 requires LEASs to present an update on the Annual Update to the 2021-22 LCAP and Budget Overview for Parents on or before
February 28, 2022, at a regularly scheduled meeting of the governing board or body of the LEA. At this meeting, the LEA must include
all of the following:

e The Supplement to the Annual Update for the 2021-22 LCAP (2021-22 Supplement),
o All available mid-year outcome data related to metrics identified in the 2021-22 LCAP; and
s Mid-year expenditure and implementation data on all actions identified in the 2021-22 LCAP.

When reporting available mid-year outcome, expenditure, and implementation data, LEAs have flexibility to provide this information as
best suits the local context, provided that it is succinct and contains a level of detail that is meaningful and accessible for the LEA'’s
educational partners.

The 2021-22 Supplement is considered part of the 2022-23 LCAP for the purposes of adoption, review, and approval, and must be
included with the LCAP as follows:

The 2022-23 Budget Overview for Parents
The 2021-22 Supplement

The 2022-23 LCAP

The Action Tables for the 2022-23 LCAP
The Instructions for the LCAP Template

As such, the 2021-22 Supplement will be submitted for review and approval as part of the LEA’s 2022-23 LCAP.
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Instructions

Respond to the following prompts, as required. In responding to these prompts, LEAs must, to the greatest extent practicable, provide
succinct responses that contain a level of detail that will be meaningful and accessible for the LEA’s educational partners and the
broader public and must, to the greatest extent practicable, use language that is understandable and accessible to parents.

In responding to these prompts, the LEA has flexibility to reference information provided in other planning documents. An LEA that
chooses to reference information provided in other planning documents must identify the plan(s) being referenced, where the plan(s)
are located (such as a link to a web page), and where in the plan the information being referenced may be found.

Prompt 1: “A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided
through the Budget Act of 2021 that were not included in the 2021-22 Local Control and Accountability Plan (LCAP).”

In general, LEAs have flexibility in deciding what funds are included in the LCAP and to what extent those funds are included. If the LEA
received funding through the Budget Act of 2021 that it would have typically included within its LCAP, identify the funds provided in the
Budget Act of 2021 that were not included in the LCAP and provide a description of how the LEA has engaged its educational partners
on the use of funds. If an LEA included the applicable funds in its adopted 2021-22 LCAP, provide this explanation.

Prompt 2: “A description of how LEA used, or plans to use, the concentration grant add-on funding it received to increase the number
of staff who provide direct services to students on school campuses with an enrollment of students who are low-income, English
learners, and/or foster youth that is greater than 55 percent.”

If LEA does not receive a concentration grant or the concentration grant add-on, provide this explanation.

Describe how the LEA is using, or plans to use, the concentration grant add-on funds received consistent with California Education
Code Section 42238.02, as amended, to increase the number of certificated staff, classified staff, or both, including custodial staff, who
provide direct services to students on school campuses with greater than 55 percent unduplicated pupil enroliment, as compared to
schools with an enroliment of unduplicated students that is equal to or less than 55 percent.

In the event that the additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to
students at a school with an enroliment of unduplicated students that is greater than 55 percent, describe how the LEA is using the
funds to retain staff providing direct services to students at a school with an enroliment of unduplicated students that is greater than 55
percent.

Prompt 3: “A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that
are intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.”
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If the LEA did not receive one-time federal funding to support recovery from the COVID-19 pandemic and the impacts of distance
learning on students, provide this explanation.

Describe how and when the LEA engaged its educational partners on the use of one-time federal funds it received that are intended to
support recovery from the COVID-19 pandemic and the impacts of distance learning on students. See the COVID-19 Relief Funding
Summary Sheet web page (https://www.cde.ca.gov/fa/cr/relieffunds.asp)for a listing of COVID-19 relief funding and the Federal
Stimulus Funding web page (https://www.cde.ca.gov/fg/cr/) for additional information on these funds. The LEA is not required to
describe engagement that has taken place related to state funds.

Prompt 4: “A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and
Secondary School Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.”

If an LEA does not receive ESSER Il funding, provide this explanation.

Déscribe the LEA’s implementation of its efforts to maintain the health and safety of students, educators, and other staff and ensure the
continuity of services, as required by the federal American Rescue Plan Act of 2021, and its implementation of the federal Elementary
and Secondary School Emergency Relief (ESSER) expenditure plan to date, including successes and challenges.

Prompt 5: “A description of how the LEA is using its fiscal resources received for the 2021-22 school year in a manner that is
consistent with the applicable plans and is aligned with the LEA’s 2021-22 LCAP and Annual Update.”

Summarize how the LEA is using its fiscal resources received for the 2021-22 school year to implement the requirements of applicable
plans in a manner that is aligned with the LEA’s 2021-22 LCAP. For purposes of responding to this prompt, “applicable plans” include
the Safe Return to In-Person Instruction and Continuity of Services Plan and the ESSER il Expenditure Plan.

California Department of Education
November 2021
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

_uoom_ Ed

ucational Agency (LEA)Name |Contact Name and Title

Email and Phone

IBrian Gault
Pathways Charter Academy
“mQE_omm

Assistant Superintendent, Educational

BrianG@sutter.k12.ca.us
530-822-2947

Plan Summary 2022-23

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

Pathways Charter Academy (PCA), is a Non-Seat Based Charter School establish

ed by the Sutter County Superintendent of Schools in

2020/21 to provide specialized education services for students who require an alternative education program. Pathways Charter Academy is
housed on a campus next door to the Sutter County Superintendent of Schools Office. PCA is an innovative alternative education program
offering individualized educational options in a safe, challenging, and need-fulfilling environment. Students are encouraged to acknowledge
responsibility in both the local and global community. Students prepare for a successful quality life according to their individual needs.
Students in grades 7 — 12 who are at risk of being expelled, have been expelled, are referred by courts or probation or parents who have
requested a voluntary transfer are served by Pathways Charter Academy. PCA offers Independent Study for students who demonstrate a
high degree of independence and prefer a self-guided program under the guidance of a credentialed teacher. Independent study is an
alternative to classroom instruction for at-risk youth and is consistent with the County Office’s course of study, and not an alternative
curriculum. 1t provides individual students with a choice of ways to acquire the values, skills and knowledge all students should gain as
verified in a written Master Agreement. All programs work closely with students and parents to provide a focused instructional program that
leads to graduation or eventual return to their home school. The non-seatbased model allows for maximum flexibility and individualization to
meet student needs including flexibility to work, enroll in dual enroliment college courses, enroll in CTE courses and participate in mentoring
and internship opportunities. The enroliment at PCA in 2021/22 has fluctuated between 9 and 22 students in grades 6-12. Data collected is
not always truly reflective due to the small sample size of participants, especially in subgroups and at certain grade levels that participate in
the statewide assessments. Additionally, students who enroll in PCA are typically not prepared for the rigor of A-G and AP courses, however
if needed course work can be accessed for students who demonstrate need but it is not a standard part of the program. PCA doesn’t expel
pupils so there are no actions or services to address pupil expulsion rate. Attempts are made to place struggling students in other alternative
programs or return to their district of residence for not meeting the obligations of their expulsion plan.




Reflections: Successes

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

Because there was no Dashboard in Fall 2020 and Fall 2021 only included additional reports for Graduation and the College and Career
Indicator, the most recent comprehensive Dashboard was from Fall 2019. Therefore in order to best meet the needs of PCA’s student
population, local data was collected and the following represent indicators of success that are supported through actions and services
throughout the 2022-23 LCAPre

Through positive responses from Panorama Surveys, we were able to make a correlation between students who accessed support through
the Learning Lab which showed an increase in academic success and emotional wellbeing. Staffing to provide these supports will continue in
22/23.

On Local Indicator Reflection Tool for Priority 2, Question 1 - PCA staff indicated progress in providing professional learning for teaching to
the recently adopted academic standards and/or curriculum frameworks has improved from 2 (beginning development) in 2021 to 3 (Initial
Implementation) in 2022 for ELA, ELD, Science and History Social Science. Staff attribute this to the collaboration time made available (Goal
2, Action 1). Collaboration time is prioritized in 22/23.

Also in Priority 2, question 4 - Staff indicated progress in the implementation of state standards in the area of CTE (4 to 5), Health (2 to 3)
and PE (1 to 3) opportunities. Growth was attributed to the strengthening the partnership between SCSOS ROP/Department, support for
implementation of the Health Framework through SCSOS sponsored CoPs and an allocation of resources to develop a weight room and

provide staff to instruct. These relationships will continue in 22/23.

Reflections: Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

PCA Attendance percentage declined to 31% from 57% in 20/21. Staff attributed the decline to several possible areas. Of major concern is
that many students have increased stress and anxiety in dealing with other students and staff. During the COVID pandemic there has been
an uptick in anxiety in our community. Counselors are working hard to help students who are struggling with social or school anxiety, and
provide tools to assist these students in feeling more successful, not stressed. Another area is that some parents and students do not have a
complete understanding of what independent study is. By improving the orientation and ILP process, both parents and students will have a
clear understanding of ISP, career opportunities, and how to successfully manage ISP. Additionally, due to lack of engagement during
COVID, it is believed that many students are still struggling to re-engage in school appropriately. Parents are struggling with their children,




who do not want to, or who are struggling to get back in the normal rhythm of school. By increasing the interventions provided through a
tiered re-engagement process, students will begin to increase attendance and work production on the ISP program at PCA.

PCA staff evaluated the tiered re-engagement strategies and will continue to improve communication with students and families. Counseling
support will be highlighted for the students at PCA. To ensure parent engagement as well as student engagement, communication from
school to home will be increased for each student. The tiered re-engagement will be evaluated and streamlined to provide a quicker
response for students at PCA, which will more quickly address attendance and engagement issues. Interventions such as transportation,
counseling, home visits and more frequent school to home communications will be continued.

Of the 22 students enrolled at the time of testing, only 11 students tested. It is evident that increased efforts to ensure student data is
collected needs to be prioritized in 22-23.

STAR ELA data indicates that reading is a major concern for students at PCA. Students scored in the following percentiles for end of year
STAR ELA assessments:

/

ELA 2020-21 2021-22
Below the 25th percentile No Baseline 73%
Between the 25th and 49th percentile | No Baseline 18%
Between the 50th and 74th percentile | No Baseline 9%
75th and above percentile No Baseline 0%

STAR Math data, while slightly better than reading, indicates that math is also a concern for students at PCA. Students scored in the
following percentiles for end of year STAR Math assessments:

Math 2020-21 2021-22
Below the 25th percentile No Baseline 64%
Between the 25th and 49th percentile | No Baseline 18%
Between the 50th and 74th percentile | No Baseline 18%




75th and above percentile No Baseline 0%

Steps taken during the 2021-22 school year to address the academic needs identified above involve increasing staff and strengthening the
systems of support. Specifically, needs include an increased effort to identify a qualified paraprofessional to provide supplemental support for
small groups or individuals. Paraprofessional time will be maximized with additional hours provided targeting unduplicated students by
offering daily live learning lab support. The supports are focused on academics, but can also be social-emotional supports in encouraging
students to problem solve, advocate for self, and learn to respond appropriately in stressful situations. Collaboration time is being
prioritized in order to allow staff the time to evaluate student work and use data to drive instruction.

The local indicator tools also highlighted areas in which improvement efforts are needed. Although students were provided increased
opportunities for increased physical education during the school day in order to create a more comprehensive program, no students took
advantage. In addition, students are provided increased opportunities to participate in ROP/CTE and VAPA courses, 1 student took
advantage of CTE opportunities. In 22-23 efforts to increase participation will be prioritized through an improved ILP process which involves
the student, parent or guardian, counselors and administration. By completing a more thorough career inventory through Virtual Job Shadow
and focusing on individual student goals, it is hoped that more students will take advantage of the increased opportunities available at PCA.

The Local Indicator, Parent Engagement Tool shows declines in Building Relationships Between School Staff and Families. In 21-22 staff
rated most areas a 4 (full implementation), but declined to a 3 (initial implementation) in 22-23. In order to address this decline, PCA will look

to engage in training to align practices with a practice of appreciation and respect that recognizes the spectrum of diversity we are now
seeing on campus.

LCAP Highlights

A brief overview of the LCAP, including any key features that should be emphasized.

Working with educational partners, Pathways Charter Academy developed this LCAP to support all students. Taking into consideration input
from educational partners, an evaluation of state and local data, and the obligation to serve expelled and foster youth in the county, we have
identified four LCAP goals. Foundational to the program is the development of individualized learning plans for every student. The majority of

actions and services are designed to support the development, implementation and monitoring of these plans in order to ensure that the
unique needs of our students are met.

Goal 1 - Sutter County Superintendent of Schools/Pathways Charter Academy will provide Conditions of Learning that will develop College
and Career Ready students.




| Goalls 2 - Sutter County Superintendent of Schools/Pathways Charter Academy will plan programs, develop plans, and provide data from
assessments that will maximize student outcomes.

Goal 3 - Sutter County Superintendent of Schools/Pathways Charter Academy will promote student engagement and a school culture
conducive to learning

Goal 4 - Improve educational outcomes for all foster youth through ongoing coordination of services, increased identification, and case
management services targeted towards closing the achievement gap.

Key features include: An intense focus on creating a culture and school climate that meets the diverse academic and social-emotional needs
of students in the unique non classroom based setting. Continued counseling and improved case management as well as leveraging multipie
learning opportunities for in-person supports, as well improvements in using the Edgenuity platform to provide students with enriching
learning experiences. We will continue our focus on staff development in PBIS and PLC processes that helps to address both academic and
SEL professional learning opportunities. This professional learning helps provide more capacity that will allow staff to meet the diverse, and
growing needs of the students they serve. Another highlight of the 22/23 plan is a more purposeful and intense focus on improving student
attendance and engagement through increased outreach and support for transportation and other barriers identified through outreach efforts.

Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.
Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.

N/A

| . _ .
Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

..IZ\>

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.
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Engaging Educational Partners
A chBmQ of the process used to engage educational cm::mqm and how this o:mmmmBmZ was considered before finalizing the LCAP.

Staff (Certificated, Classified and Bargaining Unit) LCAP Qm<m_o_2:m:” was an mmm:n.nma topic at =5 following meetings:
Staff (PCA Principal, Certificated, Classified and Bargaining Unit):

Spring 2022 - One-on-one empathy surveys in May 2022

3/2/22 and 3/9/2022 - Mid-year update data and discussion

4/20/22 - Complete Local Indicator Self-Reflection Tools (Priority 2 and 7)

312122, 3/9/22, 4/6/22, 4/20/22 -Staff Meeting w/ LCAP/WASC Dates

5/17/2022 - Complete Local Indicator Self-Reflection Tools (Priority 3)

Students input and feedback was obtained through surveys as well as through individual conferences where progress on
Individualized Learning Plans was evaluated from a student output as well as programmatic support lens.

Fall 2021 and Spring 2022 - Panorama Surveys were administered
Parent input was solicited through a virtual meeting and distribution of surveys:
March 10, 2022 - Parent Meeting to review Mid Year LCAP Infographic chart
Spring 2022 - Panorama Survey was provided to parents through a flier with a QR link.
SELPA: May 9, 2022
' Parent Advisory Committee met to focus on LCAP:
March 10, 2022- Midyear Update and Evaluation of 21/22 Metrics, Goals and Actions for development of the 22/23 LCAP
May 23, 2022 - End of Year update on 21/22 Metrics and Goal Analysis, Review Goals and Actions being developed for the 22/23 LCAP
"June 14, 2022 - Final PAC to review final LCAP
' SCSOS Board
February 9, 2022 - Mid-Year Status Update to the Board
June 15, 2022 - Public Hearing



June 22, 2022 - Board Approval

A summary of the feedback provided by specific educational partners.

Certificated and Classified Staff- PCA staff feels that their input is valued and the overall consensus is that the current plan is moving
overall in the right direction. All staff celebrate the learning opportunities being offered at PCA such as CTE courses, counseling supports,
para support, professional development opportunities and county office support. Overall, staff feels very connected to students and feel that
most are excelling and making progress. Staff agrees with, and supports, the overall county office goals for students and staff at PCA. Staff
supports the current plans for meeting the educational needs of students. Some of the data gathered indicates that more learning
opportunities that meet students where they are, are needed.

Empathy Interview (Certificated and Classified Staff):

The empathy interviews provided insight and understanding about staff perceptions of the impact instructional aides have had on
implementation of the recovery strategies listed above.

Parents:

Supportive of continuing Goal 1- Actions 1, 4 and 5 were specifically called out. Overall Goal 1 is helping to create an environment where
students can experience success in a modified independent study school setting, many for the first time. Value the career exploration,
classes and connections with opportunities for vocational preparation.

The ILP Process is important and helpful. Goal setting and tracking works for our kids.

The staffing ratio is critical. Students require strong and consistent support. Many parents appreciate the opportunity for students to attend
in-person learning labs on an as needed basis.

Goal 2- Action 2 was identified individually. The instructional aide helped to create relationships and provide just in time support was valued
by members of the PAC.

Designated ELD was identified as an improvement in 21/22.

Students -

-The number of adults available to support student needs (office staff, instructional aides, teachers, counselors, probation, SSO specialist,
admin) were identified as positive by students. Even though many of the staff identified are FRA employees, PCA students feel included
while on campus and enjoy access to the supportive resources. Specifics mentioned include academic help, personal problem solving or
crisis management is accessible, supervision to keep us safe.

-The counselors help us with any mental or emotional issues

-The transportation is great. We can get a ride to or form school at any time.




-Edgenuity is working for the independent study program at PCA. Staff prints notes pages from the curriculum to supplement the online
experience.

-m:OC_a do a better _.oc of ma<m_.:m5© and c..oBo::@ ROP/CTE options

A description of the mmuooﬁw of the LCAP that were influenced by specific _:uE from educational partners.

Goal 1, Action A was am<m_0bma and has been Bm_:ﬁm_sma in response to oosm_mﬁmﬂ ﬁomacmox from all educational partners A_umﬂm:ﬁm
Students and Staff). All partners have identified the need to maintain small class size and high adult to student ratios.

Goal1, Action 5 has been influenced by input from the student and parent groups. Both of those partner groups identified the need to
increase the opportunities for students to participate in CTE and ROP courses as a way of engaging students and meeting their educational
and post secondary goals.

Goal 2, Action 2 was also identified as an important maintenance area. As mentioned above, a high adult to student ratio is considered
critical to help students who are working to develop persistence, coping skills and a growth mindset.

All actions in Goal 3 were influenced by input received through empathy interviews, surveys and LCAP input sessions with staff and PAC. In
each, the need to maintain support for attendance, transportation and expanded services in the area of Social and Emotional Supports were
_N_mm_._v\ articulated.

Goals and Actions
oom_

Qom_ # _ﬁ_Umm.n_.:uzor

_um5<<m<w O:mnmﬁ >omam3< will provide Conditions of _.mmB_:@ Emﬁ <<___ develop Oo__m@m and Omamﬂ Ready students.
Priority 1, 2, and 7

An mxv_m:m:o: of <<:< the LEA has am<m_ovma this @om_

_um5<<m<m O:mnmﬂ Academy (PCA) serves mEamZm who have been mxvm__ma ﬂmdﬂm:.ma by _u_.ocm:o: referred due to truancy or at ,Sm ﬁmncmmﬁ
of the parent. Student and parent input indicates that they are disenfranchised with the traditional school setting and survey data indicates
that upon entry in the County Community School, the majority of students do not see relevance or connection between school and their long
term goals. PCA intends to establish a learning environment (conditions of learning) that is safe, respectful, nurturing and responsive to
individual student needs. These actions taken as a whole and monitored through the identified metrics will ensure that students referred to




PCA will enter an environment that supports them to establish individualized goals and realize how school provides support to help them

achieve.

Measuring and

Metric

Priority 1A - Properly

credentialed and
appropriately
assigned teachers

Source: SARC

Priority 1B - Student
access to standards-
aligned instructional

materials

Source: SARC
Priority 1C - Facilities
in Good Repair

Source: Facilities
Inspection Tool (FIT)

Baseline
oo ey
' 100%

Overall .,mxmmmU_mQ..
rating

==
]
|
|

Reporting Results

| -..l...ﬁ
Year 1 Outcome

100%

Overall “Exemplary”
rating

|.I.||.|||L| - — - 2

Year 2 Outcome

N/A

N/A

— 1L .

” Desired Outcome for |
Year 3 Outcome 2023-24
AR b = 10070 e |
- ———————— —— | - - ——————————— _
N/A 100% 4
| |
| |
e et > ol gk A |_
N/A | Maintain “Good
| Repair” rating _
_ _



= S = S .i...| |
Metric _ Baseline __ Year 1 Outcome __ Year 2 Outcome _ Year 3 Outcome | Dmm:mmaomwwwwam  for
o L [ _ e | - L B il | _ e e
Priority 2A - . Professional Professional _.mmﬂ:_:@lﬁ. N/A _Tz\> |
Implementation of Learning for  for Teaching =3 _ |'Professional
State Academic Teaching = 2 | _ - !
Standards | | | _mmmﬂ:_zo for Teaching i
| _ _
_ | _
s ioaa] w ' Standards _ | __
_:M,__Mmm_. %%M_ for Standards - Implementation ﬁ | _ _
Priority 2  Implementation | Health =3 | ” Standards /
Health = 2 PE=3 "_ _ " Implementation |
| = |
| PE=1 VAPA =3 __ | |
| VAPA =1 . | ._ | Health = 4 _
| | | | ' PE=4 |
| | | VAPA=4 )
e == e : — L = 1 [ MR-, ST St e ——
Priority 2B - EL | 2021 STAR Am_.>v | 2022 STAR (ELA) | N/A - N/A mo\o of ELs will be in _
_ _ _
e saoo%m and | 4o of ELs in the 0%ofELsinthe | __ 5% SiiESicatliclon
Calts | 50th percentile or | 50th percentile or | ,_ raDOVE |
moc_dm O>>m_u_u ' above | above i _ _ |
Actions
Action # :..:m Description - 3 [Total Funds _ Oosq_luﬂz_lmm
- - __uﬁouy\Mﬂmam::m_ma and appropriately mmm_@:ma ﬁmmosmqml o $90,329
1 Staffing Continue to provide daily live interaction opportunities for students on
the independent study program. |
L - . o __ucﬂo:mmm grade _m<m§© Bmﬁm:m_ﬂmfmﬂ@ﬂ _mﬁmﬂmmﬁ m:a align Wﬁooo | Iq_ T ;
Z Supplemental Materials to students’ STAR Reading Lexile Levels 7




Action# |Title

EENSNEESY TSN

- -

Ummo_.mvm_o:

3 Edgenuity

4 Ensuring Broad Course Access

|Total Funds

Contributing F

Edgenuity Online Platform

Professional Learning Provided to teachers on the implementation of
standards and best practices for teachers in supporting various types
of learners.

$4,250

N

wﬁcam:”m have access fo a ooBEm:m:w_<|m rom:: Education through
alignment to the Framework in order to strengthen and supplement
Health Curriculum to ensure comprehensive support of student
health.

Explore opportunities for increased physical education during the
school day in order to create a more comprehensive program where
students can earn credits towards graduation

Priority 7A, B, C

5 ROP/CTE

Goal Analysis for 2021-22

$0

Increase mﬁcammﬁ enrollment in momdm CTE courses through
Tri-County ROP

Administer Virtual Job Shadow to establish career goals

$0

—

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

Successes:

Actions in Goal 1 were implemented as designed with the exception of Actions 4 and 5. While opportunities were provided and students were
encouraged to take advantage of in-person physical education, students enrolled in independent study were reluctant to attend in-person
classes. Similarly, even though Virtual Job Shadow was administered to all students and CTE/ROP Courses were made available, students
enrolling in the non seat-based school were resistant to attending in person classes even related to specific career related goals.

Edgenuity proved to be a valuable and reliable curriculum for our student population and educational setting. Feedback from educational
partners support the ongoing use of Edgenuity as the primary curriculum for PCA.




In the event of any student struggles with the curriculum, students are assigned additional time in the learning lab, where they can come in
multiple times every week and receive additional support from their teacher, para-educator or counselors.

All students who still required the course as part of their high school graduation requirements participated in Health Education instruction
using the new Framework. This Health instruction was supported through staff participation in the Health Framework Community of Practices
provided through SCSOS. Edgenuity curriculum is utilized to provide a high level of health instruction.

Challenges:

There is a oo::::.:m challenge to attract independent study students to participate in on-site PE offerings as well as ROP/CTE courses.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
_Bv_,o<ma mmz_omm and mmﬁ_Bmﬁma Actual Percentages of _3v3<ma Services.

1.3 - Edgenuity- Estimated Actual expenditures were less than Budget Expenditures because the original quote Eo<_ama for Edgenuity was
incorrect and the final invoice came in much lower.

An explanation of how effective the mvmo_,,. c actions were in making u_,om_,mmm toward the goal.

>Q_o:m 3 and 4 were called oS as vow:_<m for the Uovc_m”_o: by mm<mﬂm_ macomﬁ_o:m_ partner @_‘ocvw _:o_ca_:@ students and parents. The
small pupil to teacher ratio, combined with the independent study setting was identified by these groups as important to move beyond
behavior management to academic growth. Combining independent study along with the learning lab opportunities at PCA to support access
to a broad course of study, staff were able to provide a more individualized level of support for students academically. While the summative
STAR assessment data did not reflect academic proficiency individual student growth was attributed to the level of support provided.

Feedback from the parents, students and staff indicates that the 21/22 action related to ROP/CTE was important and successful but should
be expanded on. Enrollment data shows one more student enrolled in ROP/CTE than in previous years but students indicated a need to do
more follow-up after the Virtual Job Shadow. Providing more information about the various courses available and benefits of participation will
be a focus area for the 22-23 school year.

Course access to VAPA, PE and Health for unduplicated students increased significantly as shown in the metric 7A. In 2021/22 VAPA
courses were only offered in the Fall through a vendor but plans to integrate into the master schedule for the full year in 22/23. The course
and equipment are being developed by current school staff.

EL performance on the STAR did not reflect desired performance levels despite increased access to CCSS in ELA and ELD. In 21/22 100%
of English Learners were assessed using the STAR in reading and those students all scored below the 25th percentile. Staff encourage a




continued focus on the support from consultant and local PD coordinators in the area of designated and integrated ELD to ensure success in
academic engagement that will transfer to standardized testing in the future. PCA students participated in a daily designated ELD using
instructional practices provided through SCSOS CIA PD department.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

1.1 - The action will remain in 22-23, but will no longer be an increased and improved service

1.2 - Supplemental Materials - This action is being updated in 22-23 to include the purchase of grade level reading materials that are
high-interest and align to the STAR lexile levels. While this action was an increased and improved service in 21-22, it will not be contributing
in 22-23.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Goal
T mo.m_ #

i _.__U|mmm_.€=_m= S

|_u.m5<<m<m_o:mnmﬂ >omMmmw will plan uﬂmm_,mam. develop plans, and Eoiamﬂ%.m from mm_mmmemZm that will maximize
2 student outcomes.

Priority 4 and 8

An mvmu_m:wgo:. om,.zg\ the LEA has am<m_ovmm this omm_..,

In 20-21, we determined data practices needed to be evaluated to ensure that student performance data is collected and analyzed in order to
track, improve, and provide appropriate instructional support for students. When students enroll at PCA they are required to take Benchmark
Assessments. Most students enter below grade level or significantly below grade level in all academic subject areas. 20-21 Edgenuity data
confirms the need for a strong system of academic monitoring and support. Most students also enroll with credit deficiencies and have been
unsuccessful in the traditional school setting. By developing individual learning plans based on data from the assessments, PCA intends to
improve and maximize student outcomes through increased targeted professional development and supplemental support and services for
unduplicated students and students with exceptional needs.




Measuring and Reporting Results

Metric

Priority 4A -
Statewide
Assessments

Source: Dashboard
and CAASPP

Priority 4B -
Percentage of pupil
who have been
enrolled in, and
successfully
completed A-G or
CTE course
requirements

Source:
College/Career
Indicator
(Dashboard)

|
_ Baseline

| Establish Baseline
based on next
Dashboard

Establish baseline
based on CAASPP
scores

' Establish Baseline
s | based on next
' Dashboard

Year 1 Outcome

' Dashboard for 2020

| and 2021 did not
include CAASPP
data

_

|

' 20/21 College and

| Career Measures
(Dashboard
additional reports)

10 students in the
cohort: 0 completors

B — e B e U e

N/A

Year 3 Qutcome

N/AO

N/A

' Determine outcome

' 15% prepared

Desired Outcome for |
2023-24

data based on
baseline




Metric
Priority 4C -
Percentage of
English learners
making progress

toward English
proficiency

Source: ELPI and
Summative ELPAC

Priority 4D -EL
Reclassification Rate
Source:
Reclassification
Policy

Priority 4F -
Demonstration of

_
_
|
|
|

Baseline

mmﬂmc__.mfz Baseline
based on next
Dashboard

' There are not
enough students with
2 years of ELPAC

_ Year 1 Outcome ‘ Year 2 Qutcome

P— |_||

' No ELPI on the 2021 | N/A

Dashboard

data to generate data |

| without violating
confidentiality

| 2020-2021

0 students
_ reclassified

[
| Establish Baseline
' data

college preparedness |

(EAP)

_._1 olmEmm.s.a

i

0 students

|
. A N/A
|

Year 3 Outcome

_ Desired Outcome for
_ 2023-24

_ Determine outcome
based on data and

' whether there are

| enough students to
generate data

| .m.mEamEm

o
8 &
&+ =
Q o

@
g3
® 3
o 2
5 S

8

O |

3 |

o




Metric Baseline _ Year 1 Outcome

L=

v;o:.a\ 8A - Other Establish Baseline .ﬂmﬂb,_nl_umﬂmﬂzm
Pupil outcomes data Spring 2022

Source:STAR | ' 73% below 25th
' percentile

| 18% below 50th
percentile

9% between 50th
| and 74th percentile

STAR Math Spring
2022

| | 64% below 25th

_ percentile

| 18% below 50th

| percentile

18% between 50th
and 74th percentile

I
|

—

Year 2 Outcome

N/A

Action # R Jm,_p:_m __Dmmo:v:o:

ki o - I_sm_mvﬂ o|o__|m|coﬂm:o: on BQQHB days for all staff to m:m:ﬂm

student needs and data, plan for instruction and intervention using

1 _Oo__mcoﬂmzos ithe PLC model

Release time for staff to collaborate and engage in professional
learning activities relevant LEA goals

Year 3 Outcome

N/A

2023-24
' Determine outcome
| data based on
" baseline

__ Desired Outcome for ___
I

|$18.755

|

I bl

Total Funds | Contributing



Action# [Title lDescrpon ~ [TotalFunds | Contributing |
1 - l_ﬂm.uﬂodﬂommﬂm:%o provide daily momam|3mo and mmmcuvon to mmo,mMo T z| e __
2 Classified Support targeted students identified through academic data analysis and _
referrals from SEL screeners
| wc|voo: from EL expert Theresa Im:moox on best practices for mo. - _ Y |
standards implementation and Integrated and Designated ELD _ _
3 EL Professional Learning instruction. | _
Provide staff feedback on teaching practices specific to support EL W
students across content areas. _
= — |

Goal Analysis for 2021-22

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

Overall actions were implemented as intended with the exception of action 4, the tutoring goal was not implemented due to a lack of student

participation. As a result, supports were embedded in the school day and funds were re-allocated towards materials for hands-on project
based learning activities.

Successes

Collaboration supported by. Solution Tree PD on PLCs was implemented through virtual training via zoom. Through the PLC process staff
was able to identify essential standards for writing across the curriculum and created a formal writing rubric for all students. Formal
assessments tied to this rubric allowed staff to track student growth on essential standards.

Classified Support was instrumental in providing academic and social emotional support as students transition back to in-person instruction.
In addition, instructional aides were able provide additional support for academic engagement for individuals and small groups. Empathy
interviews with staff indicated that this additional support is critical to the success of our student population.

Staff had the opportunity to work directly with a well known leader in the area of language development to refine both integrated and

designated ELD. This work was also successfully supported with coaching from a SCSOS PD Coordinator which resulted in daily targeted
instruction for our English Learners.




Challenges

Additional tutoring support was planned and budgeted but convincing students access tutoring virtually was challenging. This action was
abandoned early in the school year mmmq multiple conversations with mﬁcam:a Umﬂozﬁm m:n_ staff.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated >oEm_ _umqom:»m@mm of Improved mmz_omm

2.3 - Classified Support - Estimated Actual expenditures were less ﬁ:m: Budget Expenditures due 8 a lack of qualified personnel applying for
the position of para educator at PCA. There were zero applicants for a part-time position.

An explanation of how effective the specific actions were in making Eom_,mwm toward the goal.

Students showed progress on goals mm#mc__m_gma z:oco: the _:a_<_acm_ Learning _u_m:m (ILP) but dﬂm__ma to meet am::_n_ma targets on :6
summative STAR tests in reading and math. PCA staff and other educational partners feel that despite the student performance on the
STAR, student progress on individual ILP goals for credit recovery, social-emotional regulation was positive. Collaboration time and
professional learning were identified as effective in improving student outcomes. Grades and Edgenuity work completion reports showed a
steady increase attributed to targeted instruction planned as a result of collaborative planning using the PLC model.

The action related to classified support was also identified as critical to progress toward this and other goals. Instructional Aides were used to
quickly attend to students' social, emotional and academic needs. Student interviews and surveys identified the support of the Instructional
Aides as key to their ability to regulate their behaviors and maintain academic focus.

While data showing academic growth of ELs is not available, the establishment of regular designated ELD instruction and a focus on
_am@ﬂmﬁma mcuvo: was identified as mcoommma_ by mEamZm and staff.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

m 2 - Professional _.mm_.:_:@ This action is being removed in 22- Nw Did not enter into contract for PLC support <<_5 mO_c:o: Tree. PLC
implementation will continue at the local level without contracted services.

2.3 - Classified Support - This action will become 2.2 in 22-23. In 22-23 this will not be contributing to the Increased and Improved Services
requirement as the concentration grant ad on is funding extra hours to provide direct services to students.




2.4 - Tutoring - This action is being removed for 22-23 as support will continue during the regular school day since students didn't take
advantage of the opportunity in 21-22.
N 5 - EL Professional _.mmS_:@ This action <<___ remain but became moﬁ_o: 2.3in 22-23

> report of the Total Estimated Actual mxvmso_::..om for last year’s actions may cm d.o::n in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.

Goal

 Goal# ﬁommn.._vn_o:
_umﬁ_‘_<<m<w O:mMm.qMAWle.?v\ will promote mEam:ﬁ m:mmmmam:ﬁ and a mo:oo_ culture conducive to _mm_,:_:@

3
Priority 3, 5, and 6

An mxv_m:m:o: of <<:< the LEA has am<m_ovma this oom_

Even as a non-seat based charter mo:oo_ Pathways O:mnmﬂ Academy cm__m<mm they need to strive to provide an environment for students
that is engaging and establishes a culture where students learn to view themselves in a positive light and get along with others. Oftentimes,
students have not been successful in traditional school and are looking for an alternative learning environment. In order to reestablish
educational development, establish appropriate educational goals and support students to earn a high school diploma, extensive support
services are necessary. The actions and services in the goal are designed to remove barriers that have impeded success in the traditional

school setting.




Measuring and Reporting Results

_“ me:m.m-OSooBm for

Metric Baseline Year 1 Outcome Year 2 Outcome | Year 3 Outcome _

| _ _ _ 2023-24

_.uzo_,_q 3A/3Band | CHKS Survey | Panorama mc_;l\m<- _ N/A : . J_ N/A en & .m:_.<m< _ulm.:ﬂom_umlg.o_,._. |
3C - Efforts to seek | Participation Rate Participation Rate # | Rate
pArGAINRRLIG 0% All parents | 8% All parents | | 75% All parents
decision-making _ _
SoiiceTom) 0% Unduplicated Data not available to | | ' 75% Unduplicated
_:Q_om:.uq Tool for ' 0% Exceptional 22 a_mmmoqmomﬁma izl 75% Exceptional

i _ Unduplicated _ _
Priority 3 or survey | Needs ' Students | | Needs
(CHKS or Panorama) | _
Priority 5A - | 2020-2021 131% INA ) T N/A - 8T% o
Attendance ' 57% _ | _
Source - P2 _ | "
Attendance Report | _ _ _

—— =" + 1 = 4 i - - — e =
Priority 5B - Chronic | Establish Baseline 0% ' N/A , N/A . Determine outcome
Absenteeism based on next _ data based on
Chronic Absenteeism
Indicator and Data |
Quest . |
Priority 5C - Middle | 2020-21 | Ostudents | NJA INA | Ostudents
School Dropout Rate OEtidents |
Source: AERIES _

Priority 5D - High | 2020-21 ~ |Gstudents | N/A AT 0 students

School Dropout Rate | 4 <t .dents | L W
Source: CALPADS | | | _




Metric
_u:o_,_a.\ 5E - I_@:
School Graduation
Rate

Source: Graduation
Rate Indicator
(Dashboard) and/or
CALPADS 15.1 or
15.2

_u_:o:Q BA -
Suspension Rate
Source: Suspension
Rate Indicator

(Dashboard) and
CALPADS

Priority 6B -
Expulsion Rates

Source: O>_._u>Dm

i Establish Baseline
| based on next
| Dashboard

| 2020-2021

| 15%

|

| Establish Baseline
based on next

| Dashboard

|

0 Students

' 0 Students

Baseline __ Year 1 Outcome
|

_* Year 2 OQutcome
AP R (L SR S
| 5142 = 12% |
_ _
| _
| 4/42 students STNIAL - = e DO
_w.m.x. | _
[ _
. _
| W |
Ostudents | (NA TNIA
_

Year 3 Outcome |

' Desired Outcome for
2023-24

| 75%

_

' Determine ocﬁooam
- data based on
 baseline

|
|
|

| Maintain 0 Students




Metric

Priority 6C - Other
local measures,
including survey of
pupils, parents and
teachers on the
sense of school
safety and
connectedness

Source: Survey
(Panorama and/or
CHKS)

Actions
Action #  [Title

Baseline

—) RS |

Establish Baseline
0 parents responded
| to survey on school

| safety and
| connectedness

mUmmozu:o:

1 \Attendance and Outreach

. Year 1 Outcome
1
__ Panorama Survey

. Sense of School
| Safety

| Students - 68%

- Parents- 83%

| Staff - 90%

Sense of School

“, Connectedness

| Students - 80%
Parents- 100%

_ Staff - 84%

' Positive Relationship
with a Caring Adult

Students - 90%
. Parents- 100%
| Staff - 90%

r—

|
" Spring 2022 TNA

Year 2 QOutcome _ Year 3 Outcome

> L_ VA

,_>z_m:am:om and Outreach mooaimﬁoq :moxm_ and monitors
attendance, conducts home visits, and provides individualized
itransportation

".ﬁoﬁm_ _.uc:aw

ls0

| Desired Outcome for |

| 2023-24

. Safety
| Students - 95%
| Parents- 100%

Sense of School
Connectedness

_ Students - 85%
Parents- 85%

Positive Relationship
with a Caring Adult
Students - 100%

' Parents- 100%

_
. Staff - 100%

|- ERaY
|
|

| Oomﬁ._,_cczsm

|




Action# [Title __ummo:u:o: v Total Funds 3 doﬂq_ccﬁ_:@
- e Address transportation barriers by providing personalized I.Wmtl - Y _
2 Transportation transportation by school staff and/or providing bus passes 4
| __:o_,mmmma sz_aﬂm__Nma school ooc:wm__:@ services provided to $20,350 | Y
students to develop individual learning plans including academic, |
3 Counseling Services career, and social-emotional need evaluations and referral to

community services as identified. Unduplicated students are
targeted and given priority to services.

O|o:z::m focus on PBIS through work ﬂzm: SCSOS SEL Oooﬂmimﬁoﬂwmol

4 PBIS Implementation Provide incentives for students to reinforce positive behavior and
attendance

)
G

Goal Analysis for 2021-22

An analysis of how this goal was carried out in the previous year.

A Qmmo:vﬁ_o: of m:< substantive differences in n_m::ma moﬁ_o:m and actual _Bu_mam:ﬁm:o: of these actions.

>o.=o: 4 was carried out as designed and _am:ﬁ:ﬂ_ma as a success c< macomﬁ_ozm_ partners. Actions 1-3 were challenging to implement this year
as students were reluctant to take advantage of resources offered to support school attendance, engagement and social emotional well being.

Specifically, attendance outreach and offers to provide transportation were regularly ignored and counseling services were difficult to provide
due to the irregular attendance/engagement.

Action 5 was not implemented. Attracting and hiring a Parent Liaison was difficult. By the time the position was filled at FRA the duties for PCA
had been successfully absorbed by other PCA staff.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved mmE_omm and Estimated Actual Percentages of __.:U_d<ma Services.




An mxv_m:mﬁ_o: of how mmmo:<m the specific actions were in making progress toward the goal.

>o=o: 4 was carried out as _:ﬁm:ama with positive qomc_ﬁm and dﬂmmacmox from macomﬁ_o:m_ partners. PCA staff participated fully in PBIS training
and implementation meetings. Use of PBIS principles in an independent study setting was identified as a success and validated by the student
survey results indicating 80% school connectedness and 90% Positive Relationships with a Caring Adult.

The metric for Priority 6¢ and surveys in general require modification in 22/23 in order to provide a true reflection that can be used to guide
actions and services. In Spring 2022, 4 of 13 students surveyed responded. Of those students, 3 were 12th grade and 1 was 10th. All 4 are
SED and 1 has been enrolled for more than this semester. Based on the available survey data it appears that actions and services are being
mmmoﬁzm and should be continued with minor modifications.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

_,\_m:_o 6C - Outcome qu_o amﬂm cnamﬁma to _.mdﬂ_moﬁ replacing “Total mo:oo_ anvo:w (Pretty Much or Very ._.Emv__ with “Positive Relationship
with a Caring Adult” to reflect data that is being collected

7 3.5 - Parent r_m_wo: This action is being removed in 22-23.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A qovo: of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.



Increased or Improved Services for Foster Youth, English Learners, and
Low-Income Students for [LCAP Year]

Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent)
$29,019 $3,728

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase or Total Percentage to Increase or
Improve Services for the Coming LCFF Carryover — Percentage LCFF Carryover — Dollar Improve Services for the Coming
School Year School Year

31.93% [Insert percentage here]% $[insert dollar amount here] [Insert percentage here]%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the goals for these students.

The needs, conditions and circumstances (barriers) of our Socioeconomically Disadvantaged Students (82% - 18/22), English Learners (9%
- 2/22) and Foster Youth (0%) were explored and considered first in the development of the following schoolwide actions and services. A
summary of the barriers identified includes:

For SED: There is a high percentage of students with significant effects from adverse childhood events (ACE), increased family or homelife
demands/pressure competing for time and attention, food and housing insecurities, affiliation with gangs and other influences
counterproductive to engagement in school, lack of support from home or adults outside of school, substance abuse.Therefore, students will
be prioritized for additional counseling and tutoring services.

For ELs: Language and/or technology based communication barriers, establishment of protected time for focus on ELD standards, lack of
confidence or perseverance related to school engagement. Therefore, staff will be provided additional support through professional learning
opportunities and direct support from EL expert, Teresa Hancock.

Educational Partner input and available data also indicate that SWD and ELs traditionally perform significantly iower than schoolwide
averages on all academic indicators but even more disproportionality in the areas of Math, Science and Social Studies. The Pandemic has




only served to increase the performance gap and local data shows that these student groups along with SED students are having difficulty
re-engaging in school and addressing the additional learning loss that occurred due to the decrease in in-person instructional time over the
last 2+ years

Based on these needs, conditions and circumstances the following actions will be implemented on a schoolwide basis:
Goal 2, Action 1 (Collaboration)

Goal 2, Action 3 (EL Professional Learning)

Goal 3, Action 1 (Attendance Outreach Staffing)

Goal 3, Action 2 (Transportation)

Goal 3, Action 3 (Counseling Services)
Goal 3, Action 4 (PBIS Implementation)

These actions are being provided on an LEA-wide basis and we expect that all students will see improvement in attendance, engagement
and academic performance on local and statewide assessments. However, because of the gap in performance and slower rate that
unduplicated pupils have recovered from pandemic related learning loss, we believe these actions will support our unduplicated pupils in

recovering from learning loss significantly more than other students.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage
required.

Pathways Charter Academy is required to increase and improve services for unduplicated pupils by 31.93%. The actions identified within the
prompt above will be completed in order to meet this proportionality percentage.

_ — - - —— . I |

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff

providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and
low-income students, as applicable

Title | funds are proving a 3.5 hour paraprofessional. Concentration Grant Add on funding will provide additional hours to support students
above the 3.5 hours/day.




Staff-to-student ratios
by type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or less

Schools with a student concentration of greater than 55
percent

Staff-to-student ratio of
classified staff providing

direct services to [Provide ratio here] 1:10
students

Staff-to-student ratio of

certificated staff providing . .

direct services to [Provide ratio here] 1:10

students




DRAFT

2022-23 Data Entry Table: Inclusion as part of the LCAP Template is optional

Total Percentage to
LCFF Carryover — Increase or Improve
Percentage Services for the
{Input Percenlage Coming School
from Prior Year} Year
{3 + Carryover %)

3. Projected Percentage to
1. Projected LCFF 2. Projected LCF| plemental and/or Increase or Improve

UEAPNEET Base Grant Concen Services for the Coming

(Input) {Input Dollar Amount) {input D School Year
(2 divided by 1)

i '
i 1

202223 § 102,554 " S 32,747 31.93% 0.00% 31.93%
i

Planned

Unduplicated Total Non- Other State Percantage of
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2022-23 Total Planned Expenditures Table

Totals LCFF Funds Other State Funds Local Funds Federal Funds Total Funds

Total Personnel Total Non-personnel

137412 | $

$ 19,092 129,904 26,600

am.moa_ $

5 1 |[Stafing AR kS 90,329 | § i -8 3 [ ) ) 90,329

1 2 | Supplemental Materials g All | $ N -1 8 -8 -1 9% 1,000 | § 1,000
[ 3 Edgenuity A 5 4250 % -[% -1's -8 4,250
(i1 4 Ensuring Broad Course Access All $ il -1 $ -1$ -1 8 -
{i ol 5 ROP/CTE Al R [ A -8 -8 -8 -5 -
o 1 Collaboration Al $ 18,755 | $ S -1 % - 8 -1 8 18,755
2 2 Classified Support All $ 3728 $ -1 % - $ 17,092 | $ 20,820

2 3 EL Professional Learning Al $ -8 -9 -9 -9 -

3 1 Attendance and Outreach All $ -8 -9 - § -5 -

3 2 Transportation Al $ -3 -8 -8 1,000 | $ 1,000

3 3 Counseling Services All $ 20,350  $ - 3 - % - 8 20,350

| 3 4 PBIS Implementation All $ - | $ -8 -8 -1$ -




2022-23 Contributing Actions Table

Total Percentage to
Increase or Improve 4. Total Planned Contributi
Services for the Expenditures Services for the Totals by Type Total LCFF Funds
Coming School Year {LCFF Funds) Coming School Year
(3 + Carryover %) (4 divided by 1, plus 5)

Planned Percentage to

5. Total Planned
Increase or Improve

9 Percentage of Improved
Services

3. Projected Percentage to Increase or LCFF Carryover —
2. Projected LCFF Supplemental and/or Concentration Improve Services for the Coming Perceniage

1. Projected LCFF Base Grant Grants School Year (Percentage from Prior

(2 divided by 1) Year)

$ 102,554 | § 32,747 31.93% | 0.00% 31.93% 's 39,105 0.00% | 38:13% Total: 5 29105
- i — =1 e | - L — | Sk — | SO A - et ) b

_ LEAwidoTotal: |5 39,105
. Limited Tolal: g .
| SchoolwldeTotal: |s .

v::on

Contributing to ted Stu Planned Expenditures Porce

Increased or Improved Undupli dent Group Location for Contributing T aﬂmusn__.
Services? (o) Actions (LCFF Funds) 'mProvef Sorvices

2 3 — 1 = |Celiaboration i Yes i - ¢ = All = ! LEA-Wide 'S ! 1 0.00%
2 3 |EL Professlonal Learning Yes | All | LEA-Wide $ - | 0,00%
3 ! 1 .)ﬂng:no and Oulreach i Yes i _ All i rW).d@.no . $ =} 0.00%
3 _ 2 N \fa_.z_s..ﬂ_om. | Yes  LeAwide | Al LEAWde $ - | 0.00%
e | ; 3 Coutisaing Services | Yes | leawids | Al , Leawide 8 20350 T 000%
| 3 _ 4 |PBIS Implementation Yes | LEAWide Al LEA-Wide s - | 0.00%



2021-22 Annual Update Table

Last Year's Total
Planned Total Estimated Actual Expenditures

fotale, Expenditures (Total Funds)

(Total Funds)

Totals: $ 192,062.00 | $ 168,564.00

Last Year's Planned Estimated Actual
Expenditures Expenditures
(Total Funds) (Input Total Funds)

Last Year's Contributed to Increased

Goal # Last Year's Action # Prior Action/Service Title or Improved Services?

1 1 Staffing Yes $ 85791 | $ 87,142

1 2 Supplemental Materials Yes $ 800 | $ 800

1 S Edgenuity No $ 14,875 | $ 8,705

1 4 Ensuring Broad Course Access No $ - $ -

1 5 ROP/CTE No $ = $ -

2 1 Collaboration Yes $ 1,000 | $ 991

2 2 Professional Learning No 3 18,903 | $ 18,155

2 3 Classified Support Yes $ 25128 | $ 8,563

2 4 Tutoring Yes $ 750 | $ 744

2 5 EL Professional Learning Yes $ - $ -

3 1 Attendance and Outreach Yes $ - $ -

3 2 Transportation Yes $ 1,000 | 1,000

3 3 Counseling Services Yes 3 36,315 | $ 35,714

3 4 PBIS Implementation Yes $ 7,500 | $ 6,750
$ - $ =




2021-22 Contributing Actions Annual Update Table

Difference Between
Planned and
Estimated Actual
Percentage of
Improved Services
(Subtract 5 from 8)

Difference Between
Planned and Estimated
Actual Expenditures
for Contributing
Actions
(Subtract 7 from 4)

8. Total Estimated
Actual Percentage of
Improved Services

Total Planned
Contributing

LCFF Supplemental
nd/or Concentration
Grants
(Input Dollar Amount)

7. Total Estimated Actual Expenditures for
Contributing Actions
{LLCFF Funds)

" o
Expenditures 5. Total Planned Percentage of mproved Services (%)

(LGFF Funds)

$ 18,523 | § 133,156 | $ 133,141 | § 15 0.00% 0.00%0.00% - No Difference
Y a ea Pla ed pend e O O D J pe e O Pla ed Pe e age Pe e a O
. 2 00 * . 2 i Prior A C = = E case A o d O 4 g A Q O proveaq e e provedad e e
2 o d P Pe e age

[ | |~ AL ~|Staffing i = ~ lYes $ Bl B, 85791 | § 87142 | 0.00% ~ 0.00%
E | 2 Supplemental Materials S _|Yes 3 Bl | 800 | 8 800 | 0.00% ~ 0.00%
1 = 3 Edgenuity 2t B e | NG « N [Nl ] = = . 000%) 0.00%
B — (| 4 Ensuring Broad Course Access No $ G = ign - = 0.00%|  0.00%
= 5  |ROPKCIE [l No $ o e B S [ 0.00%]| 0.00%
2 1 i Collaboration 1 Yes | § 1,000 | $ 991 0.00% ~ 0.00%
2 2 Professional Leaming No 5 - $ - 0.00% 0.00%

2 ——— 3 Classified Support Yes $ Il - $ - - _ 0.00%
] | 4 |Tutoring _ [Yes o— 2 750 | '§ _ TZLL . 0bo%|  0.00%)

2 5 EL Professional Leaming ~ Yes $ - ) __ = |l = ~ 0.00%
3 1 Altendance and Outreach = = Wesiiu g =gy L = ~0.00% L EmeE
........ I Y Transportation Yes S . 1,000 | 8 1000  0.00% 0.00%
3 3 Counseling Services Yes $ = 363G S 35,714 0.00% L 0.00%
= 5 | 4 PBIS Implementation Yes Fomm 7,500 | § 6,750 0.00% 0.00%
i ) = = = | ry - 0.00% ~ 0.00%
1 - $ - |8 - 0.00% 0.00%




2021-22 LCFF Carryover Table

Total Percentage
6. Estimated Actual to Increase or 7. Total Estimated

9. Estimated Actual

LCFF Carryover — a - 8. Total Estimated Actual 11. Estimated Actual 12. LCFF Carryover — Dollar
LCFF Supplemental Improve Services for Actual Expenditures Percentage of Improved Percentage of Increased or I 13. rOﬁMqMM-”NMM

_um_.nm:»mmm ..
m:&o_.. :um:um_.:mmmia ﬁsz:_._.m:ﬁmn:co_ 3_.003:05_:@ mm-iomm _Eu_.oéammﬂsomm Am:g‘mo:._?oa._om:n ..
CommsmiEing Prior Year) VD CLonS (%) (7 divided by 9, plus 8) Itiply by 9 :Nazamava
Grants (6 divided by 9 + (LCFF Funds) 4 y 9, p multiply by 8)
Carryover %)

LCFF Base Grant
(Input Dollar
Amount)

$ 57,870 | § 18,523 0.00% 32.01%| $ 133,141 0.00% 230.07% $0.00 - No Carryover T.ooﬁ - No Carryover




Instructions

Plan Summary

Engading Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners. and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at [cff@cde.ca.gov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

e Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited
resources to meet student and community needs to ensure opportunities and outcomes are improved for all students.

e Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.

e Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

Local Control and Accountability Plan InstructionsPage 1 of 23



o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b]{4-6]).

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2021-22, 2022—-23, and 2023—24 school years reflects statutory changes made through Assembly Bill 1840
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for
educational partners and the public.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK—12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA's diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:
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Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the LEA
using its budgetary resources to respond to TK—12 student and community needs, and address any performance gaps, including by
meeting its obligation to increase or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners,
research, and experience, will have the biggest impact on behalf of its TK—12 students.

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA's
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions

General Information — Briefly describe the LEA, its schools, and its students in grades TK—12, as applicable to the LEA. For example,
information about an LEA in terms of geography, enroliment, or employment, the number and size of specific schools, recent community
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA's LCAP.

Reflections: Successes — Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific

examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved
performance for these students.

Reflections: Identified Need — Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include a goal
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to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include this goal
and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data including
data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.

LCAP Highlights — Identify and briefly summarize the key features of this year’s LCAP.

Comprehensive Support and Improvement — An LEA with a school or schools identified for comprehensive support and improvement (CSl)
under the Every Student Succeeds Act must respond to the following prompts:

e Schools Identified: Identify the schools within the LEA that have been identified for CSI.

e Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSI plan.

e Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSl plan to support student and school improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such engagement
should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified priorities (EC
Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA

engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers,

principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
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superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP.

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in developing
the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g.,
schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and
district-level goals and actions.

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.

Requirements and Instructions

Below is an excerpt from the 2018-19 Guide for Annual Audits of K—12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process:

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.

c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as
appropriate.

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the
LCAP.”
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Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum,
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.

Prompt 2: “A summary of the feedback provided by specific educational partners.”

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, trends,
or inputs that emerged from an analysis of the feedback received from educational partners.

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.”

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.
For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are not
necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the desired outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions

Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Determination of effectiveness of the specific actions to achieve the goal

Determination of material differences in expenditures

Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
Determination of challenges or successes in the implementation of actions

Goals and Actions

Local Control and Accountability Plan InstructionsPage 6 of 23



Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.
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Focus Goal(s)

Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant
consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus
goal.

Broad Goal

Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.

Maintenance of Progress Goal

Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.

Required Goals

In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with
the development of the 2022—-23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP.

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP
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based on student group performance, and the student group(s) that lead to identification, may be found on the CDE'’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aallc/.

e Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s)
criteria must include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA's
eligibility for Differentiated Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the
needs of, and improving outcomes for, this student group or groups. An LEA required to address multiple student groups is not required
to have a goal to address each student group; however, each student group must be specifically addressed in the goal. This requirement
may not be met by combining this required goal with another goal.

e Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student
group or groups that led to the LEA's eligibility for Differentiated Assistance.

e Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
student group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal
differ from previous efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and
expenditures included in this goal will help achieve the outcomes identified in the goal description.

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply to
a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest performance
levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the performance of the “Al
Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs required to include a
goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fa/aallc/.

¢ Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a
goal in its LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must
include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students
enrolled at the low-performing school or schools. An LEA required to address multiple schools is not required to have a goal to address
each school; however, each school must be specifically addressed in the goal. This requirement may not be met by combining this goal
with another goal.

e Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students
enrolled at the low-performing school(s) and the students enrolled at the LEA as a whole.
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e Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
schools(s) that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ
from previous efforts to improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in
this goal will help achieve the outcomes for students enrolled at the low-performing school or schools identified in the goal description.

Measuring and Reporting Results:

For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.

Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g., high school graduation rate).

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020-21 outcomes on some
metrics may not be computable at the time the 2021-24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the same date for comparability purposes.

The baseline data shall remain unchanged throughout the three-year LCAP.
Complete the table as follows:
e Metric: Indicate how progress is being measured using a metric.

e Baseline: Enter the baseline when completing the LCAP for 2021-22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.

e Year 1 Outcome: When completing the LCAP for 2022-23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

e Year 2 Outcome: When completing the LCAP for 2023-24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
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e Year 3 Outcome: When completing the LCAP for 2024-25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024—25 LCAP will be the first year in the next three-year cycle. Completing this
column will be part of the Annual Update for that year.

e Desired Outcome for 2023—24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023—-24 LCAP year.

Timeline for completing the “Measuring and Reporting Results” part of the Goal.

._ . P | | Desired Outcome

S — e — = = —

|
Metric _ Baseline | Year 1 Outcome | Year 2 Outcome ; Year 3 Outcome | for Year 3 _
| | | | (2023-24)
s dle | == U R o e S R T el |
: . . . . Enter information | Enter information | Enter information _.m:ﬁm.q information _
| Enter information | Enter information . . o o in this box when |
S f e | in this box when | in this box when in this box when ) _
| in this box when | in this box when . _ ; _ . completing the
) ; completing the . completing the completing the |
| completing the | completing the | LCAP for
_ | LCAP for ' LCAP for LCAP for u
LCAP for LCAP for | | 2021-22 or when
2021—22 __ 2021—22 2022-23. Leave 2023-24. Leave 2024-25. Leave | R
_ Erh [ | blank until then. blank until then. | blank until then. | Bmi% __
_ | | ; |

=S, e e | e e R Y R | =

The Bmﬁ_._om 3m< be ncma_ﬁm?m or qualitative; but at minimum, an LEA’s LCAP must include goals that are ‘measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or schoolwide
basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the requirements in
California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).
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Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.

Goal Analysis:
Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

e Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

e Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs
may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Local Control and Accountability Plan InstructionsPage 12 of 23



Increased or Improved Services for Foster Youth, English Learners, and
Low-Income Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK—-12 as compared to all
students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements.
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instructions

Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner
students.

Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, as
described in EC Section 42238.02, that the LEA estimates it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year. Specify the estimated percentage by which services
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage
is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

LCFF 0m§<9»mw| Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not
identified in the LCFF Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or improve
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs
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percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in the
LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs of
foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the
goals for these students.

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021-24 LCAP from the 2017-2020 LCAP, the LEA must determine whether or not the action was effective
as expected, and this determination must reflect evidence of outcome data or actual implementation to date.

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA's
goals for unduplicated students when the LEA explains how:

e It considers the needs, conditions, or circumstances of its unduplicated pupils;

e The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations;
and

e The action is intended to help achieve an expected measurable outcome of the associated goal.
As such, the response provided in this section may rely on a needs assessment of unduplicated students.

Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our

low-income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally
Directed])
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In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional resources
as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s}])

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students.
(Measurable Outcomes [Effective In])

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:

Actions Provided on an LEA-Wide Basis:

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how these
actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described

above.

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience, or educational theory.

Actions Provided on a Schoolwide Basis:

School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.

For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and
effective in meeting its goals for its unduplicated pupils in the state and any local priorities.
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For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they are
provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that only
serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to result in
the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides to all
students for the relevant LCAP year.

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of
Improved Services for information on calculating the Percentage of Improved Services.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth,
English learners, and low-income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enroliment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enroliment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:

An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.
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Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number of
staff who provide direct services to students at schools with an enroliment of unduplicated students that is greater than 55 percent.

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA
that only has schools with an enroliment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected
schools and the criteria used to determine which schools require additional staffing support.

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing
direct services to students at a school with an enroliment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

e Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span
(Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of
full time equivalent (FTE) staff and the number of enrolled students as counted on the first Wednesday in October of each year.

e Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by
grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on
the number of FTE staff and the number of enrolled students as counted on the first Wednesday in October of each year.

Action Tables

Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and the
LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
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e Table 1; Total Planned Expenditures Table (for the coming LCAP Year)

e Table 2: Contributing Actions Table (for the coming LCAP Year)

e Table 3: Annual Update Table (for the current LCAP Year)

e Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)
e Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2022—-23 LCAP, 202223 will be the coming LCAP Year and 2021-22 will be the current LCAP Year.

Data Entry Table

The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year:

e LCAP Year: Identify the applicable LCAP Year.

¢ 1.Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and the
Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment
calculations.

e 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school
year.

e 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered, it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5

CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.
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e LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

e Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — Percentage.
This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the services provided
to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services.

e If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.

Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.qg., all
high schools or grades transitional kindergarten through grade five), as appropriate.
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e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and the
Total Funds column.

e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up an

LEA's total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.
e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

e Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as

a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional

percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
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additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost $165,000.
Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This
analysis will then be shared with site principals who will use the data to coordinate services provided by instructional assistants
and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This
percentage is the Planned Percentage of Improved Service for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

° Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?' column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use

the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:

e 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the
current school year.

e Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.
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e Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current school
year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program
and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the

prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column
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e 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column
e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the
number and concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds)

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds)

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing
Expenditures (4)

5. Total Planned Percentage of Improved Services (%)
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o This amount is the total of the Planned Percentage of Improved Services column

e 8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column

e Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8)

LCFF Carryover Table
e 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

e 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

e 12.LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF

-Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).
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